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Abstract 

You've probably heard the saying, 'A fish will always believe they are stupid if they are 

judged by their ability to climb a tree'. Yet, the UK's standardised education system has 

remained unchanged for 30 years. Education is accessible to all, but the effectiveness and 

standard of that education varies greatly due to many different factors. This is usually 

reducible to one main element - class. Dorothy Heathcote's Mantle of the Expert could be 

an alternative to current standardised educational practices. A radically different pedagogy 

created in response to her dissatisfaction with education, the method still resonates with 

pioneering educators now. In this thesis, the education system will be critically analysed. I 

will use Marxism, Vygotsky, Bruner and Heathcote’s conventions to dissect real lessons 

organised by experts within the field. This is an approach that has been lacking in existing 

critiques of Heathcote's work. Could Mantle of the Expert be the solution to an education 

system failing the working classes? 
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Introduction 

1.1 – Mantle of the Expert and Dorothy Heathcote 

Mantle of the Expert is the legacy of Dorothy Heathcote. Heathcote was a working-class 

individual, born in West Yorkshire. She failed her 11+ exams and eventually left school at the 

age of 14, working alongside her mother in a woollen mill (Mantle of the Expert, no date e). 

Heathcote expected to work here for the rest of her life but was sponsored to study drama 

with aspirations to be an actress. She was eventually convinced by her mentor to study a 

teacher-training course, where she began to invent drama from whatever opportunities 

were presented to her. She eventually progressed to a staff tutor, where her job was to 

improve the practice of experienced teachers. Her unusual teaching style and reputation 

grew over the next 10 years. As this grew, more people saw her teaching approach as 

remarkable (Mantle of the Expert, no date e). Heathcote invented many dramatic-inquiry 

approaches to teaching and learning throughout her life, the most notable, and well known, 

being Mantle of the Expert. Mantle is a teaching style that is vastly different to what is used 

in the average classroom. There is a focus on the learning journey, not the learning 

outcome. Unfortunately for Heathcote, her new invention in the 80’s (Mantle) coincided 

with a direct shift in philosophy from the educational establishment. Learning was no longer 

perceived as exploration, there was a move to a more formal method of transmission 

teaching. The National Curriculum was published in the same decade, and for a period, 
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Heathcote’s work was ignored. Gavin Bolton, one of Heathcote’s prodigies, stated his 

concerns writing (Bolton, 2003 in Mantle of the Expert, no date e) - 

If Mantle of the Expert is to become part of the curriculum structure, educationalists need 

to acquire a vested interest in fundamentally revising current conceptions of education. 

They must be prepared to inspire politicians, advisers, headteachers and their staff of all 

curriculum subjects – and introduce it into teacher-training. Left to drama teachers alone, 

Dorothy’s moe will die with her.  

Bolton at this time was unaware that Heathcote’s work was about to witness a remarkable 

revival. The education climate would change so dramatically that Mantle would become 

more relevant and popular as time went on (Mantle of the Expert, no date e). In 2021, 

Mantle is still being developed by ‘up and coming’ practitioners. Why is this? Perhaps it is 

because it aligns with the social constructivist model created by Vygotsky (and made more 

accessible by other theorists such as Bruner) (Pollard, 2008). Vygotsky is part of the current 

educational standard and therefore anything that aligns with this method would be 

welcomed in the educational establishment. Mantle thrived initially because it allowed the 

teacher and students to work collaboratively as well as independently inside the world of 

fiction (Mantle of the Expert, no date d), so is this possibly the answer? The interest in a 

different style of teaching, where the teacher / practitioner is both learner and teacher 

simultaneously. Or is it that upcoming teachers and practitioners are so disenfranchised 

with the current educational system, that they are desperate for a new, radical style of 

teaching. The reader must decide this for themselves while reading this dissertation – as 

there is no definitive answer to this question. 

1.2 - Context 
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There has been a significant amount of research surrounding Mantle of the Expert in the 40 

years since its conception. The majority of this has been practical research such as Parkinson 

(2021), focusing on the development of the child and the immediate effects of Mantle of the 

Expert. However, theoretical development of Mantle of the Expert has not been completely 

neglected with practitioners such as Katafiasz (2013) discussing dramatic leadership in 

relation to Mantle of the Expert.  

Furthermore, Mantle is firmly planted in Marxist ideology and perspective of education, but 

there is very little work that pairs Mantle of the Expert and Marxist critical theory. Mantle 

was borne of working-class plight and alienation from education, yet it is not examined 

through a Marxist perspective.  Is it because practitioners are aware this may make Mantle 

of the Expert be perceived as more radical than it already is? The reluctance to be political is 

unusual not only because of Heathcote’s working-class background, but because theatre is 

inherently political. Theatre and politics have resided hand in hand since the Greeks. Applied 

theatre itself could be argued as a political movement. It is logical, and necessary then, to 

include Marxism as a political idea and critical theory within this work. 

There is then, a hole in the research surrounding Mantle of the Expert. There needs to be a 

development of research behind the method, that not only focuses on the present effects of 

Mantle, but the effects it may have in the future. Mantle is also highly unusual in that it is 

clearly based in a Marxist perspective, but there is little work marrying the two ideas. This 

work is key, as it begins to fill a clear gap in research, while also pushing forward new ideas, 

and developing pre-existing ones.  

1.3 – Concluding notes 
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The current educational system is unanimously deemed flawed by everyone except those 

who benefit from it (the bourgeoisie). This is merely the introduction to this thesis, and the 

education system will be discussed in more depth in future chapters. However, it should be 

acknowledged that the educational system is in crisis. This crisis is inescapable because 

instead of radical change, there are band-aid solutions to the problems faced. Mantle of the 

Expert is almost always described as a revolutionary form of teaching. The question should 

be posed then “Can Mantle of the Expert fix the failing education system?” and therefore, 

“Is Mantle of the Expert a good / effective model of teaching?”. This dissertation will explore 

these questions in-depth, by examining pre-existing literature, drama’s place in schools 

currently and the educational crisis we currently face. Two lessons will then be analysed, 

using Vygotsky’s work, Heathcote’s conventions, Bruner’s modes of learning and Marxism. 

Conclusions will then be drawn based on the research outcomes, returning to the main 

questions this thesis aims to answer. 
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Literature Review 

2.1 – Introduction 

This dissertation covers very large themes, perhaps too large for a master’s dissertation to 

cover in depth. There are several large questions asked throughout, these include what 

makes good or effective teaching, what is drama’s place in a modern educational system, 

what makes the educational system at the present time so flawed, etc. These questions are 

perhaps not only too large for a master’s dissertation, but too large for a single person to 

answer. However, they are all important questions, as they all lead back to the focus of this 

piece of work - “Is Mantle of the Expert an effective model of teaching?”. This review of 

existing literature aims to explore what practitioners already believe about drama and the 

educational system, what is already known about Mantle of the Expert, and what is known 

about its usefulness within teaching. By doing this, gaps in literature and research may be 

identified; with this piece of work aiming to fill those spaces. 

2.2 - Defining Mantle of the Expert. 

Mantle of the Expert is principally the child of Heathcote, although there are many other 

well-known practitioners and scholars who contribute to the literature and ideas 

surrounding Mantle of the Expert (Tim Taylor, Cecily O’Neill, etc.). Mantle of the Expert was 

fundamentally a response to Heathcote’s clear dissatisfaction with schooling. Heathcote 

developed MOE as an attempt to search for teaching structures that would deliver authentic 

learning, creating tangible connections between schooling and the real world (O’Neil, 2014). 

Although there will be an attempt to define Mantle of the Expert, it should also be noted 

Heathcote herself acknowledged that the approach was complex and fluid. She considered 
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herself to be learning and discovering new aspects of the method right up to her death 

(Heathcote, 2009 in Aitken 2013). 

According to the website ‘mantleoftheexpert.com’, MOE is “an education approach that 

uses imaginary contexts to generate purposeful and engaging activities for learning” 

(Mantle of the Expert, no date a). That is to say, it is not necessarily the content of the 

learning or imaginary context itself that makes the learning purposeful and engaging, but 

the contextualisation and grounding of the learning itself. The website continues that 

Mantle of the Expert works by the children taking on responsibilities of experts 

commissioned by a client, within a fictional context the teacher has planned, completing 

tasks and activities helping the pupils to study and develop wide areas of the curriculum. 

Students are aware that the commission is fictional – going in and out of the fiction 

consciously and deliberately. This is a useful and clear description of MOE, although it is not 

very detailed. Consequently, it is valuable to look at other explanations such as Taylor’s. 

Taylor (2019a, p. 22) stated that there are three clear defining features of Mantle of the 

Expert – 

1. The students operate within the fiction as an expert team with power and responsibilities. 

2. The expert team works for a client who sets standards and requires information. 

3. The client commissions the team to perform tasks and activities towards an end product 

or project. These tasks and activities create opportunities for the students to study the 

curriculum across wide subject areas. 

This initial explanation is useful as it makes Mantle of the Expert clear and seem more 

digestible. Taylor continues by breaking down these three key points further. When the 
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children agree to participate in the mantle and step into the imaginary world – they also 

agree to the responsibility and power that come with the role. This represents the ‘mantle 

of expertise’ or as Heathcote herself described it “The mantle means I declare my calling 

and live up to what is expected of me in the community” (Heathcote, 2002b, in Taylor, 

2019a, p. 22). She furthers this by stating “I use it as a quality of leadership, carrying 

standards of behaviour, morality, responsibility, ethics and spiritual basis of all action”. This 

quotation emphasizes how seriously the role of the expert team should be taken – and also 

implies the areas that taking on this role can improve and be built upon. This already begins 

to show the advantages of Mantle of the Expert. 

The client can be often overlooked when studying mantle, as facilitators and teachers, wish 

to focus on the students and their experience. Taylor (2019a, p. 23) summarizes why the 

client is important, saying the client is what gives “the team’s activities purpose, meaning 

and direction”. Maintaining meaning and purpose is important for mantle, as previously 

mentioned, it is what mantle was created to do (O’Neill, 2014). To satisfy the client, the 

class must use ‘soft skills’ like teamwork, imagination, and problem solving to complete 

tasks set by the teacher (or facilitator) designed to fulfil the requirements of the curriculum 

as well as pupil need (Taylor, 2019a and Aitken, 2013). This fictional setting allows for a 

significant amount of flexibility and the only limit to the mantle is the child’s imagination – 

but this also means there are no real-world consequences (Mantle of the Expert, no date c 

and Aitken, 2013).  

The commission itself requires the team (the students in role) to complete a range of tasks 

and activities, creating opportunities for the students to study the curriculum thus 

developing their understanding, skills, and knowledge (Taylor, 2019a and Aitken, 2013). 
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Heathcote and Herbert (1985) state “the task is dictated by the circumstances surrounding 

the dramatic metaphor”. The commission establishes the purpose and direction of the 

work; that is to say, the wrong commission will send the work into the wrong direction. This 

then results in learning which can become the thing it is attempting to avoid – becoming 

meaningless and superficial. As we can see, all three elements need to be balanced and 

working together for a mantle to be successful. 

Mantle of the Expert is not to be confused with the Commission Model. Although very 

similar, there is one very key difference. Mantle of the Expert is entirely fictional. On the 

other hand, the commission model works by staff (teachers or facilitators) and students 

working on real life commissions sent to them by the community (Heathcote, 2002a in 

Mantle of the Expert, no date d). Although the commission model initially may seem the 

natural development from MOE, there are several problems with the Commission Model. 

Firstly, in Mantle of the Expert the teacher has the scope to invent the client and 

commission in order to meet the curriculum targets. With the commission model there is 

less freedom to event tasks or situations (Mantle of the Expert network, 2020). This can 

become problematic. Drama is already struggling to find relevance and purpose in an age 

where it is undervalued and underused. The struggle with the commission model is that 

although it can clearly ground learning in the real world, it is less clear if it can explicitly 

reach curriculum targets like Mantle of the Expert can (Taylor, 2016 in Holmes, 2016). 

It may also be argued that taking away that fictional setting, which allows the learning to be 

grounded in the curriculum directly, then leads to the ‘safety’ of the fiction being removed. 

The idea of drama having no consequences is removed in the commission model – the work 

has real-life penalties (Mantle of the Expert network, 2020). This removal of a safety net can 
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be challenging. The task before the pupils, has a very real chance of impacting their local 

community. If for whatever reason, the mantle was unsuccessful, the children may be 

exposed to negative consequences because of this in ‘real time’. Additionally, the issues 

within the commission model may be uncomfortably close to the pupils, or they may face an 

issue that is too large for them to be solving at a young age. There is no aesthetic distance. 

Aesthetic distance is described as the “psychological relationship between an audience and 

an artwork reflecting a certain degree of disinterest, or critical detachment from it” (Oxford 

Reference, 2021). Alternatively put, it is the distance between the audience and situation 

they are faced with, created to protect the audience or to allow them to be critical of the 

art. Aesthetic distance could be argued to be important for a variety of reasons, but here it 

will be argued it is important for MOE because it allows for protection.  

An example of this is one of the earlier MOE projects. This may be confusing for the reader – 

but this early project appeared to be more of a mix between MOE and commission model as 

it was very early during Heathcote’s process. However, it is a key example in showing how a 

commission model (or Mantle of the Expert) can have a detrimental effect if there is little 

aesthetic distance for those involved.  

Before the project, Heathcote asked the class “what’s it like being a northerner?” (Allen, 

2012). After some discussion it was clear the children were concerned with the impact of 

new technology on jobs. This therefore became the centre of the mantle. Heathcote created 

the context of leather makers, and the group chose a name that allowed ownership and 

intentionally sounded respectable and well established (Allen, 2012). The children became 

very attached to the project as is expected (Taylor, 2009). When the tension or more 

challenging aspects of the mantle were introduced, the children reacted emotionally as their 
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expertise was under threat. Although Heathcote attempted to rectify this by having the final 

day focused on questions designed to take the children beyond the immediate issues of the 

mantle, the class still struggled to look at the wider issues at hand (Allen, 2012). This was a 

direct result of the mantle being too close to the children and too personal. Moreover, this 

is likely the reason most Mantle’s have a significantly more prominent emphasis aesthetic 

distance. The commission model, however, does not afford such luxuries as it is based on 

what the community brings forward to the pupils. 

Mantle of the Expert can explore issues across the curriculum through drama, empowering 

students by giving responsibility to them. It can also increase engagement and confidence 

by allowing students to be proactive in their learning, providing skills that can be used on a 

daily basis (Farmer, 2020). Mantle of the Expert becomes successful by creating a paradox, 

or metaxis only drama has the ability to make (Aitken, 2013). The children work within the 

fiction, fully immersing themselves within it, and yet they are still fully aware of the outside 

world. As Taylor (2019a, p. 27) explains it “While they operate within the fiction, the real 

world is still around them: it never actually goes away, and, importantly, children are fully 

aware of this.”. Taylor’s work on this could be alternatively explained as the children 

understand they are limited by what they know and can do. They understand they are 

simultaneously experts AND non-experts. By doing this, MOE gives the opportunity to 

experiment with possibilities and different points of view, taking on and off the burden and 

responsibility of power, to make decisions and guide events (Taylor, 2019a). Mantle of the 

Expert has the power and ability to make drama become more relevant and more 

empowering in a 21st century curriculum – and plug the gap between school life and the real 

world. This master’s dissertation explains how, and why, mantle of the expert can do this, 

while still remaining a highly effective model of teaching. 
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2.3 – The importance of drama. 

Through designing Mantle of the Expert, Heathcote also wanted to provide those who did 

not have a drama background with an approach that would support them using drama 

across the curriculum. This came from her belief that “drama was an underused approach 

outside drama studios and could be used as a powerful medium for learning across the 

curriculum.” (Mantle of the Expert, no date b). It could be argued that drama is still an 

underused approach. It is evident, educationally drama is undervalued (as many other 

creative subjects are) as it does not have a place in the secondary national curriculum, nor 

the primary (Department For Education 2013, and Department For Education 2014). 

Although there is no ‘official’ curriculum for these subjects the Department For Education 

(2018b) does state they are still “included in the national curriculum and compulsory in all 

maintained schools from the age of 5 to 14” – which may be eluding to some subjects being 

taught through others e.g. drama being taught through English, dance through PE, etc. This 

point is also supported by the BBC (Jefferys, 2018) who stated that out of 1200 schools (40% 

of secondary schools across England) that 9/10 said they had cut back on facilities, lesson 

time or staff in at least one creative arts subject.  

The same year, the Department For Education announced £496 million would be given to 

support talented music, drama and dance pupils with the aim to kick start a career in the 

arts. Within the article the Department For Education admits themselves that “The arts play 

an important part in the broad and balanced curriculum on offer to pupils, with almost half 

of all pupils choosing to take at least one arts GCSE last year”. That is to say that the arts are 

needed to be able to provide a curriculum that benefits all students, and there is a clear 

interest in taking artistic subjects. The school standards minister Gibb (2018, in Department 
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For Education, 2018b) emphasises further the importance of the arts, stating the funding 

will give the opportunity for the talents of the next generation to be found. He also adds 

that the UK has consistently nurtured creative talent.  

Based on this counter argument, it could be forgiven if one were to think that the arts are in 

fact valued. There is more funding and the Department For Education in 2018 confirmed 

their support of the importance of the arts in this article. However, the government opinion 

on arts may not be as obvious as it first appears. The funding the government announced in 

2018 were for programmes that were already running (Department For Education, 2018b). 

More recently, there has also been the notorious “Rethink. Reskill. Reboot.” advert that 

received significant backlash. Although the original campaign was released in 2019, the 

image did not gain significant attention until 2020 (Batchelor, 2020). 

The image was taken from an Independent news article (Batchelor, 2020) and reads 

“Fatima’s next job could be in cyber. (she just doesn’t know it yet)” as a ballerina is in the 

background, lacing her ballet pumps. The public outrage to the original campaign was so 

great, it has since been deleted, with Geller, (2020 in Bachelor, 2020) stating “The UK 

government has become the dad in Billy Elliott.”. In more academic terms, it could be said 

that Geller (2020, in Bachelor, 2020) was attempting to convey that the UK government 

seemed to be rejecting the arts community and did not see value of the talents within the 

industry. The government had already been accused of not supporting the arts sufficiently 

during the COVID19 pandemic, with this advert showing how little they value those already 

in the arts industry, why would the government value education that may lead to being in 

the arts industry? 
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This then poses the question – if drama is not valued, then why is it important? There is 

already a significant amount of literature about the importance of drama as a subject. 

Scholars and practitioners both agree drama can improve self-confidence, creativity, 

empathy, communication skills, and teamwork – to name just a few (Bright Young Things 

2018, Stagewise 2020, and Tombak, 2018, and ‘Neve’, 2020). It is, perhaps, because the 

potential of drama is not fully realised. This master’s research will attempt to show drama’s 

place in the modern teaching world and how it can develop not only the academic, but the 

personal qualities of an individual - the growth of the whole child. 

2.4 – Marxism and education. 

There is a misconception, mainly perpetuated to continue capitalist ideals, that if an 

individual is creative enough, they work hard enough and ‘stick at it’, they can achieve any 

goal. Capitalism perpetuates the idea we live in a meritocratic society. Although this is how 

many believe society should function, it is rare to see meritocracy in action. The myth of 

meritocracy is put forward by Bowles and Gintis that argue capitalist societies by their 

nature cannot be meritocratic. They argue it is not the ability or effort of the individual that 

determines success, but instead their class background (Thompson, 2017b). The principle 

that all pupils have equality of opportunity is an illusion. At its simplest, the reality is being 

born into a middle / upper class family means children have the opportunity to benefit from 

their parents cultural and material capital. In turn this gives them advantages in school and 

the job application process compared to working class children (Thompson, 2017b). It 

should then be accepted that the institutional idea of the ‘school’ as a whole is designed to 

work against the working classes, and in favour of the ruling elite. 
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Later in this dissertation it is discussed that schools are accepted as Ideological State 

Apparatus (ISA's) and therefore their main purpose is to create individuals who sustain state 

ideology and to train a labour force that satisfies the economic structure (Turk, 2014). 

However, this is not their only function. It is also to alienate, interpolate and commodify the 

student. Knowledge in capitalist schools is an expression of alienated production. Students 

have minimal control over their work. They do not choose what they learn, how they learn 

or what happens to their work once it is completed. Education has become fetishized and as 

a result viewed as above change (Sarup, 1978). Turk supports this stating "in the current 

practices, students remain as a constituent, who are not considered individuals, and their 

will pertaining to what to learn, and how to learn is disregarded." (Turk, 2014, p. 7). 

Education is by its nature alienating and designed to operate against the working classes. 

The alienation caused happens because the lack of control leads to a failure to attain self-

realization, meaning the students loses intrinsically meaningful satisfaction in their work 

(Seeman, 1959). Instead of developing and replenishing student’s potential, capitalist labour 

consumes these powers, dehumanizing students as they objectify themselves through 

labour (Sarup, 1978 and Musto, 2010).  

This alienation leads directly into commodification. A child is only seen as a useful 

commodity insofar as their level of usefulness in wider society (Sarup, 1978). A commodities 

value lies not in what it can do (use value) but in the money or other commodities it can be 

traded for (exchange value) or in the social status it gives its owner (sign-exchange value). 

An object becomes a commodity only when it has sign-exchange or exchange value, which is 

determined by the society in which the object is exchanged (Tyson, 2006). Tyson (2006, p. 

62) usefully explains the commodification of people “I commodify human beings when I 

structure my relations with them to promote my own advancement financially or socially.”. 
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In relation to children and education, they may be commodified to advance a teachers social 

standing within a school or a schools’ standing in an area. In a wider sense, the 

commodification of children in a wider society comes from the survival of capitalism. 

Capitalism needs to promote sign-exchange value as the primary mode of relating to the 

world around us – capitalism depends on consumerism (Tyson, 2006). Mantle of the Expert 

can counteract this. Mantle of the Expert values all contributions, reducing 

commodification. Heathcote (1985) herself wrote about the need for teachers to create an 

environment in which all individual contributions are highly valued and respected. It then in 

turn takes away the emphasis from the sign-exchange value or exchange value of the 

education and learning, placing it back onto the cognitive ability of the child, and how their 

contribution can further the classroom activity (Karpov, 2014). The pupil labour has 

potential as exchanges of labour products occurs in schools; house points, grades, exam 

certificates etc. All these ideas are metaphors for wages – pupil activity in school is a 

reduction and expression of activity in society (Sarup, 1978). Using this idea, it could be said, 

if a pupil does not flourish in an educational setting, they are significantly less likely to thrive 

in wider society. This is a notion that is commonly accepted in most communities; it is 

logical that if a child has a less positive experience, they will then not attain as well in their 

formal examinations and thus will find it harder to succeed later in life. This then 

emphasises the importance of a positive and valuable education experience. Mantle of the 

Expert may be able to provide this positive experience.  It is “based on the premise that 

treating children as responsible experts increases their engagement and confidence” 

(Farmer, 2020). That is to say that the learning is positive because it is purposeful and the 

power is distributed evenly between the children and teachers, so they discover together in 

a proactive way. This then means the pupils are able to gain positive educational 
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experiences which encourage key skills that can help them thrive in wider society such as 

creativity, teamwork, communication, critical thinking and decision making (Farmer, 2020).  

Teachers affirm the character of pupils as capitalist products. If knowledge is thought of as a 

product, as private property, knowledge is alienated because students cannot use it. It is 

often considered too narrow, specialised, unrelated, or abstract. The student has no control 

over what s/he learns, what s/he makes or what becomes of it (Sarup, 1978 and Karpov, 

2014). The teacher also affirms themselves as perpetuators of class norms, or agents of the 

bourgeoise, even though many believe the culture they transmit when they teach was 

classless (Entwistle, 1977).  They hold onto classroom power tightly, refusing to distribute it 

as the bourgeoise does. On the other hand, Mantle of the Expert distributes the power 

throughout the classroom, and the teacher is often learning with the pupils. They are no 

longer holding onto knowledge and using it as private property (Farmer, 2020). It also 

contextualises knowledge by using the three defining principles of being an expert team, 

working for a client and performing tasks to meet an end goal or commission (Taylor, 

2019a). This then makes the learning meaningful thus removing any alienation and making 

the knowledge tangible. 

Interpellation occurs within the classroom because although many may believe teaching is 

without ideology, within schools’ culture is being taught. In a postmodern society, culture IS 

ideology (Zizek, 2008). Zizek (2008) states ideology is fantasy to the extreme, and ideology 

permeates all aspects of life. Children interpolate the ideology/values of a capitalist society 

that may reflect negatively on them from a young age. Interpellation is the process by which 

we encounter a culture's ideology and values and internalise them (Oxford Reference, 

2020). Althusser (1971, p. 84) describes it as:  
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There is no ideology except by the subject and for the subjects. Meaning, there is no 

ideology except for concrete subjects, and this destination for ideology is only made 

possible by the subject: meaning by the category of the subject and its functioning. 

 

Due to this, a student may believe they are less than their more affluent classmates, 

something the bourgeoisie perpetuates to maintain power. This may not be obvious in the 

classroom but may be furthered by the hidden curriculum. It could be argued that 

Heathcote's Mantle of the Expert works precisely because fantasy is ideology/culture to the 

extreme (Zizek, 2008). Heathcote's method uses fantasy situations to give children power, 

responsibility, and expertise to subvert their culture (Taylor, 2019a). Within the fiction, the 

pupils may take any role they wish, in this case, a medical professional, which may 

otherwise seem unobtainable. Katafiasz (2013, p. 20) who discusses drama as play, supports 

this, stating "Play transforms situations and identities because it gives us opportunities to 

engage dynamically with signifiers.". 

 

2.5 Concluding notes. 

This literature review has established the defining elements of Mantle of the Expert. It has 

also established that drama is and underused and undervalued aspect of the curriculum. 

Yet, drama allows for the development of many important skills that are useful for all 

students to learn (Bright Young Things 2018, Stagewise 2020, and Tombak, 2018, and 

‘Neve’, 2020). There has also been discussion surrounding the Marxist perspective of 

schools, and how schools interpolate, alienate and commodify students instead of 

encouraging them to meet their full potential. In the next chapter, the current educational 
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crisis is discussed as well as an introduction to learning theories and a definition of what 

actually is good and effective teaching. 
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Chapter One 

3.1 Classroom Teaching vs School Management 

Initially it should be made clear that this dissertation is focusing on the analysis of MOE 

lessons taught by experts in the field. This chapter is specifically focusing on what is, and is 

not, effective classroom teaching, not school management. The purpose of this is to 

establish what good /effective teaching is, so it can help the reader understand the later 

analysis of lessons. However, it should be acknowledged that effective school management 

takes a clear role in improving classroom teaching. This is because of the ripple effects good 

school management causes, rather than the management itself (Tavares, 2015 and Van 

Reenen and Lemos, 2014). Therefore, school management may be briefly mentioned, but it 

is not a central theme. 

 

3.2.1 The current educational crisis  

To decide what good / effective teaching is, we must also decide what the opposite is. The 

words ‘educational crisis’ are thrown around frequently every few years. However, what has 

become increasingly clear is that many who use this phrase, have little to no clear idea of 

what the educational crisis actually is.  For the purpose of this body of work, I will attempt 

to define what I believe the current educational crisis is, to set the scene for the following 

chapters. It should also be noted that, although this is being written in the middle of a global 

pandemic, and the pandemic created a crisis itself it will not be discussed at length.  

This dissertation is a critical analysis of the general educational landscape, and how Mantle 

of the Expert may be able to improve learning and teaching, discussed through analysis of 

lessons. It is not specific to the uncertain circumstances we currently face (as this thesis is 
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being written and researcher in a global pandemic) however, it is still a factor that needs to 

be taken into consideration. 

The term ‘educational crisis’ (or any of its variants) has been written about since at least the 

50’s. Arendt (1954) argues the real problem is the neglect of the child by adults. She argued 

teachers do not pay attention to the individual child, favouring the group and therefore they 

are locked into a child’s world. This essay is often used to justify strict discipline policy and a 

curriculum based on knowledge. On the other hand, it seems reasonable to conclude that 

the crisis of education she discusses is a result of anti-intellectual progressivism (Watson, 

2017). Although this brief mention may seem unimportant, it is valuable in the wider 

context of this dissertation. It demonstrates that there has been an educational crisis, 

perceived or actual, since the end of WW2. It is debatable if these crises are ‘fixed’ or if 

there is a simple movement from one crisis to the next, but it is not the purpose of this 

dissertation to answer this. 

It is proposed by this dissertation that there are three main issues that combine to create 

the educational crisis. Firstly, the achievement/attainment gap. One study published in 2017 

examined how well the school system serviced disadvantaged young people by measuring 

the gap between disadvantaged pupils and their peers (Robinson, Andrews and Hutchinson, 

2017). The most significant point to note is that the paper found that the attainment gap is 

closing, but at an extremely slow rate. In 2016 the gap nationally between the most and 

least affluent pupils in secondary school was over a year and a half. This gap between 

disadvantaged young adults and their peers only narrowed by three months of learning 

between 2007-2016. In the same period, for primary school pupils, the gap was narrowed by 

2.8 months.  
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Disadvantaged pupils fall behind their more affluent peers by around 2 months each year of 

the five they are in secondary school.  At this current rate, Robinson, Andrews and 

Hutchinson (2017, p. 6) predict that “it would take around 50 years for the disadvantage gap 

to close completely by the time pupils take their GCSE’s.”. Although the gap is closing, since 

2007 those who are persistently disadvantaged (in this case it is considered children who 

have been eligible for free school meals for 80% of their lives) the gap at the end of 

secondary school has widened slightly since 2007, by approximately 9 days (Robinson, 

Andrews and Hutchinson, 2017). Supporting Robinson, Andrews and Hutchinson (2017), the 

government admitted in a 2018 press release the gap is narrowing, but at a slow rate 

(Department for Education, 2018a). The UK is one of the most affluent and advanced 

countries in the world. Admitting there is a large attainment gap in such a country is 

something everyone invested in education should be concerned about. Yet, there is little 

evidence of government action to close the attainment gap. 

According to the Department for Work and Pensions (2020) there is also evidence that 

those in secondary education who live in workless households are less likely to achieve as 

much as their peers. This would then suggest that environment plays a role in the education 

of pupils. Vygotsky noted this in his principle of cultural mediation, which encompasses the 

primacy of dialectical perspectives on learning and education with the plurality of the social 

relations, cultural practices and symbol systems in the mediation and development of 

thinking (Moll, 2014). It should also be said that the attainment gap continues to the 

undergraduate level. There is still a significant gap between the amount of white British 

students achieving a first or 2:1 compared to students from minority ethnic groups, 

amounting to around a 15.6% point gap (Advance HE, 2020). 
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The attainment gap not only produces unfairness but also inequality. If we consider school 

as a state ideological apparatus, then the main purpose of education would be to create 

individuals who sustain state ideology and values. It would also be to train a labour force 

that satisfied the economic structure (Turk, 2014). According to Althusser (1971), each 

society is collectively created by ideological and repressive state apparatuses. Repressive 

state apparatus are repressive in the sense they traditionally function under violent means, 

but it should be said that the violence is not necessarily physical. Repressive state apparatus 

includes the government and administration, army, police, prisons etc. Ideological state 

apparatus on the other hand includes organisations like religion, education, trade unions, 

communications (press, radio, television) and culture (arts, sport, literature). Here we can 

see the lack of the use of the word’s theatre/drama. This could be because by ‘arts’ 

Althusser meant all arts therefore including drama. It could also be the cultural and social 

impact of drama being underestimated once again. There is a very key difference insofar 

that there is a single repressive state apparatus and a plurality of ideological state 

apparatus. Furthermore, repressive state apparatus as previously mentioned function 

mainly by violence and secondarily by ideology – this is the opposite way round for 

ideological state apparatus. Neither can function with just violence or ideology (Althusser, 

1971). If it is accepted that ideological state apparatus function massively and 

predominantly by ideology, then it can be accepted that this is what unifies their diversity. 

So, the ideology they function under is unifying despite its diversity and contradictions. The 

ruling class in principle holds state power and has repressive state apparatus at its disposal. 

It can be said that the same ruling class is active in the ideological state apparatus in the 

sense that ultimately the ruling ideology is realised in the ideological state apparatus within 

its contradictions (Althusser, 1971). Therefore, it is reasonable to suggest the government 
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wish to sustain the current education inequality in order to sustain the current state 

ideology and values. This then continues to create a labour force that satisfies the current 

economic structure. The government may state they wish to resolve the attainment gap and 

equality within education, but the reality is their inaction has created a gulf that may take 

50 years to resolve (Robinson, Andrews and Hutchinson, 2017).  

The second contributor to the educational crisis is abstract and irrelevant learning. This 

clearly links to Mantle of the Expert. Learners at this time have little to no control over what 

they learn, how they learn or what happens to the products of their learning. From a 

Marxist perspective, it could be said that this occurs because the teacher affirms the 

character of pupils as capitalist products. If knowledge is thought of in this instance as a 

product, private property, it becomes alienated, and students cannot use it. It is too narrow, 

specialised, unrelated or abstract (Sarup, 1978 and Karpov, 2014). Within this, the teacher 

also affirms themselves as agents of the bourgeoise – perpetuators of class norms – even 

though many believe the culture they transmit when teaching is classless (Entwistle, 1977). 

Knowledge is viewed as private property then and considered an asset (Chi Wu, 2015). This 

alienation leads to a disinterest or misunderstanding of what is being taught. Within Mantle, 

the learning is related to real life issues, or things the children show interest in to make the 

learning relevant and more tangible to the student. There is already evidence that the 

education system is failing male students (see Parkinson’s (2012) dissertation). Literature 

suggests boys and girls learn differently (Gurain and Stevens, 2006 and Skelton, 2001 in 

Parkinson, 2012) and education should acknowledge these differences. Boys are usually 

kinaesthetic learners that thrive in competitive and practical learning environments. Mantle 

of the Expert involves these learning styles, and therefore it would be natural to then 
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assume boys would be motivated and learn well through Mantle of the Expert (Parkinson, 

2012). 

This leads into the final contributor to the modern educational crisis – the education system 

is simply not fit for purpose. The traditional concept of education comes from the tradition 

of elders knowing more than the younger generation and imparting their knowledge to 

them. However, as things stand the technological evolution has dramatically outpaced the 

societal evolution according to Chi Wu, meaning that “Millennials, our next generation, have 

a knowledge which the older generation doesn’t have and may not be able to comprehend 

as deeply.” (Chi Wu, 2015). For the first time in human history, there is the potential that 

young people have more advanced knowledge (in particular areas) than their teachers. This 

is supported by Mitra (2013) who points out that the current system of education isn’t 

broken, it works exactly as it is designed to and works well – it is just irrelevant. Again, here 

we could argue that there is an awareness that the education system disadvantages many 

young people, but as an ideological state apparatus, it remains the same to perpetuate class 

inequality (Althusser, 1971). Mitra makes a compelling case in his TEDtalk. He states that the 

education system we know must be replaced – and while offering his own specific ideas 

about what should come next, he argues essentially for the concept of applied learning 

(Mitra, 2013 and Hiles, 2013). Mantle is applied learning. It is designed to get learners 

collaborating, critically thinking, communicating, and engaging with the world around them 

to contribute to it. 

These three elements combine to create the storm known as the current educational crisis. 

Mantle of the Expert may not be the full solution to the attainment gap, as this is a very 

broad and widespread issue that could be a dissertation within itself. However, by forming 

part of the solution for the latter two points, it may be able to begin to help close the 
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attainment gap. One of the main attractions of Mantle of the Expert is that it contextualises 

knowledge by using the three defining principles of being an expert team, working for a 

client and performing tasks to meet an end goal or commission (Taylor, 2019a). The pupils 

also hold more power within the classroom, this can transform how the pupils learn and 

what becomes of their work once they have completed it. This therefore leads to more 

choices within the learning environment, and pupils feeling less alienated from their work 

(Taylor, 2018 and Sarup, 1978). Teachers learn alongside the pupils. It becomes a dialectical 

approach where knowledge is shared. Overall, Mantle of the Expert is a drastically different 

way of teaching, which has the potential to transform an outdated and archaic education 

system. 

 

3.2.2 An introduction to learning theories 

Pollard (2008) states that “learning can be considered as the process by which skills, 

attitudes, knowledge and concepts are acquired, understood, applied and extended”. He 

adds to this that children may also learn about their feelings towards different things in this 

process, therefore learning is partly cognitive, but also a partly social and affective process. 

Pollard’s argument that learning being a multifaceted process is an important point; and is 

something that should be remembered while reading this research. His definition 

acknowledge that learning may not be as simple as is first thought by most and that there is 

pedagogy to education. Learning is not just what is absorbed and regurgitated in an exam. 

Pollard (2008) continues by noting that there is no doubt that effective learning is enhanced 

by appropriate teaching. 

The current pedagogy of teaching is social constructivism. However, behaviourism and 

constructivism are other notable pedagogies from the past. Flores (2013) notes that 
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behaviourism does not account for different kinds of learning, particularly the “learning that 

occurs without the use of reinforcement and punishment” – likely referring to the hidden 

curriculum. 

Remaining in this line of thinking, it is important to explain what is meant by the hidden 

curriculum in this piece of work. There are many definitions of the hidden curriculum. At its 

simplest, it could be defined as “What did you learn without being taught it?” (Mossop, 

2019). The hidden curriculum then consists of unspoken or implicit academic, social, and 

cultural messages which are communicated while in the school environment (The Glossary 

of Education Reform, 2014 and Mossop, 2019). The obvious question to follow these 

definitions is ‘why is the hidden curriculum so important if it is often unacknowledged by 

educators and pupils?’. We may look at The Glossary of Education Reform (2015) for our 

answer –  

What is not taught in school can sometimes be as influential or formative as what is taught, 

the hidden curriculum also extends to subject areas, values and messages that are omitted 

from the formal curriculum and ignored, overlooked, or disparaged by educators. 

 

That is to say, the hidden curriculum can enforce the formal curriculum or contradict it, 

revealing hypocrisy or inconsistencies between the institution’s missions and values, and 

what the students experience and learn. This may then have unintended consequences like 

lower academic achievement, an ableist or racist culture in the school, and lower 

educational aspirations. From a traditional Marxist perspective, it could also be said that the 

hidden curriculum furthers schools as an ideological state apparatus. This would then lead 

to the conclusion that education perpetuates class inequality, rather than helping push the 
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most disadvantaged out of their poor circumstances, as the myth of meritocracy would have 

many believe (Appiah, 2018). 

Piaget created the constructivist learning theory, he refuted the idea intelligence was an 

inherent, fixed trait and considered cognitive development as a process that occurs due to 

maturation biologically and via environmental interaction (McLeod, 2018). Child-centred 

learning approaches were developed as a result of Piaget’s highly influential work (McLeod, 

2018 and Pollard, 2008, and Act for Libraries, 2017). Piaget (1961, in Pollard, no date) 

discusses the need for independent thinking to be able to rationalise the world around us. 

Connecting this to Mantle of the Expert, the three clear defining features relate and are 

designed to rationalise the world around the learners (Taylor, 2019a). Piaget (1961, in 

Pollard, no date) also notes the importance of social interaction, noting this plays an 

important role in the formation of dynamic structures. However – he does not go into detail 

about this within his work. 

Vygotsky goes much further than this, introducing social constructivism, which strongly 

suggests the importance of social interaction and context on learning. Social constructivism 

concerns the “process of learning and what is gained from the interaction” (Harrison, 2020). 

Vygotsky rightfully claims - “that children’s learning begins long before they attend school” 

(Vygotsky, 1978 in Pollard, no date.). Although he acknowledges Piaget, Vygotsky disagrees 

with Piaget stance on development. Vygotsky argues learning should be matched to a child’s 

developmental stage, but it is limiting to suggest that developmental levels should be the 

main focus in the relationship between developmental process and learning capabilities. 

According to Macblain, “Vygotsky developed his thinking within what was then a strongly 

communist and Marxist state” (Macblain, 2014, p. 45). This is important to note as it draws 
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further parallels between Marxism, education, and drama – the main themes of this 

dissertation.  

Language is a key element of Vygotsky’s theory. He viewed language as “the means of 

transmitting meaning” (Macblain, 2014, p. 46). Children and young people use language to 

engage with those around them through the interpretation of what they hear and speak. 

They then enter a process where they contribute to their communities and wider society. 

The reciprocal nature of interactions is at the core of social constructivism (Macblain, 2014 

and Cherry, 2019 and Cole, 2017). This is ultimately Vygotsky’s sociocultural theory – the 

idea that human learning is largely a social process. Participation in social interaction and 

cultural activities play a huge role in influencing psychological development (Scott and 

Palincsar, no date and Cole, 2017). This is supported by Macblain who states, “Vygotsky 

viewed the development of children less as an individual process and more as the sum of 

those relationships they developed with others around them” (MacBlain, 2014, p. 

47). Mantle of the Expert is an incredibly social process, supporting that MOE is in line with 

current pedagogy. 

Another key part of this theory is scaffolding – described by ‘Philo-notes’ (2020) as “giving 

the learner the right amount of assistance at the right time”. Although this is an educational 

YouTube video, this clear definition is supported by Hammond and Gibbons who state that 

scaffolding is a simple yet effective metaphor – “just as builders provide essential and 

temporary support, teachers need to provide temporary supporting structures to assist 

learners to develop new understandings, new concepts and new abilities.” (Hammond and 

Gibbons, 2014, p. 15). To summarise Vygotsky’s ideas here, it should be said that if the 

learner can perform a task with some assistance, then he or she is closer to being able to 

complete it independently. Thus, it can be concluded that students working in pairs or 
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groups can learn academic ideas from one another and support each other in their learning, 

co-constructing knowledge. In practical terms, this may mean more able students explaining 

a concept to a student who is less able, or that is struggling to understand. The struggling 

student would be assisted in their knowledge of the concept, and the more able student 

would also learn something, for example, a deeper understanding of the content. 

Although at first glance Vygotsky’s theory may seem similar to Piaget, it differs in some key 

ways. Firstly, Vygotsky places more emphasis on culture affecting cognitive development, 

contradicting Piaget’s view of universal, successive stages of development, assuming that 

cognitive development varies across cultures. Secondly, Vygotsky places a significant 

emphasis compared to Piaget on learners being active, and social factors contributing to 

cognitive development and learning. He states the importance of cultural and social 

contexts for learning, as these factors will influence what a child thinks and how they think, 

whereas Piaget maintains cognitive development stems largely from constructing 

knowledge of their own, on their own. (Philo-notes, 2020, and Pollard, 2008, and Vygotsky, 

1978 in Pollard, no date and Piaget, 1961 in Pollard, no date).  

It is also interesting to note that Peter Smugorinsky draws parallels between Vygotsky’s 

work and drama. He states (Smugorinsky, 2017, p. 264):  

 

Vygotsky saw a strong relation between such real human dramas and the dramatic work of 

theatre. He viewed art as a vehicle through which to understand and regulate human 

emotions, thus making art a central mediator of human development. 

 

We can then, again begin to draw the natural parallels between drama and the human 

experience, as well as drama (specifically Mantle of the Expert) and Vygotsky’s ideas. This 
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then demonstrates how Vygotsky himself was creating links between the dramatic and the 

development of the child, and thus in turn their education. 

Mantle of the Expert clearly displays the characteristics of the social constructivist model. A 

more detailed comparison will occur within the analysis of lessons in later chapters; 

however, it is important to note some of the key points at this stage. The social aspect of 

Mantle of the Expert is glaring and obvious. Taylor’s definition of MOE was accepted in the 

first chapter of this dissertation, and he explicitly mentions “the students operate within the 

fiction as an expert team with power and responsibilities” (Taylor, 2019a, p. 22). By default, 

working as a team is being social. Mantle of the Expert can also be perceived as valuing the 

experience of learning rather than the endpoint. This is because there is not a continuous 

focus on what assessment or reflection may appear at the end of the mantle, but instead a 

focus on the learning happening now. Mantle of the Expert is an inquiry based learning 

approach, using a significant amount of questioning within the imaginary context to 

generate purposeful and engaging activities for learning (Mantle of the Expert, no date a). 

 

3.2.3 So… What is good/effective teaching? 

Ultimately, this dissertation is an attempt to investigate with the reader if Mantle of the 

Expert could be part of the solution in resolving the educational crisis we are in. In later 

chapters, Mantle of the Expert lessons are dissected and analysed. As well as analysing the 

lessons in comparison to Heathcote’s conventions and Bruner’s modes of learning, there will 

also be a discussion concerning Mantle of the Expert and good/effective teaching and 

learning. It is important then to define what is meant by ‘good / effective teaching’ in this 

dissertation. 
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Dabell from SecEd compiles research about the traits of effective teaching (and also by 

default, teachers) and learning from Rosenshine, The Sutton Trust and The CESE. Although 

the three have varying ideas, they all cover similar concepts such as: scaffolding for difficult 

tasks, creating a good classroom climate, built-in review and effective feedback, using 

praise, allowing learners to discover key ideas themselves, and collaboration (Dabell, 

2019). Due to the nature of these ideas, they would also cover concepts in Vygotsky’s work, 

including teamwork and/or the social experience, considering the learning journey alongside 

the outcome, independent thinking, and contextualised learning (Vygotsky, 1978 in Pollard, 

no date.) 

These aspects combined could be easily translated into Mantle of the Expert. Due to its 

collaborative process, Mantle of the Expert naturally has team-work and social experience 

built-in. Taylor (2019a) discusses scaffolding within Mantle, and how it can help with the 

transfer of power within the classroom. He furthers the discussion by stating “If they never 

have a chance to fail, they’ll never learn how to succeed without having an adult telling 

them what to do”. The scaffolding is only there for as long as it is needed, and once it is 

taken away failing is an important step in learning and building independence (Taylor, 

2019a). Context is key within Mantle and is part of the three defining features connecting 

the client and commissions. As we have discussed, learning currently has no context within 

schools. But it is the context that makes the learning memorable and therefore effective.  

Effective learning, then, is supporting each student to achieve success at school, including 

providing the tools they need to achieve this goal. (Department of Education and Training, 

2009). Good/effective learning supports the individual and their educational journey 

without hidden agendas, such as preparing the individual for the capitalist workforce 

(Thompson, 2017a).  
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3.3 – Concluding notes 

Outlined above is the current educational crisis as this dissertation views it – a mix of a clear 

achievement/attainment gap, abstract and irrelevant learning and a system that is not fit for 

purpose. These three factors accumulate and although Mantle of the Expert may not be a 

full solution, it may be part of it or the beginning of it. This is supported by demonstrating 

how social constructivism contributes to good / effective learning. Importantly it shows how 

teamwork, the learning journey, language, scaffolding, independent thinking, social 

experience and contextualised learning that is created through social constructivism could 

easily be linked to Mantle of the Expert. In the following chapters, lessons and workshops 

created by experts within the field are analysed in comparison to Bruner’s modes of learning 

and Heathcote’s conventions. They are also critically analysed with social constructivism and 

Marxism to show how MOE has the ability to transform the education system to help the 

most disadvantaged within it. 
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Chapter Two 

4.1 Introduction 

This chapter focuses on a recorded workshop uploaded to YouTube in 2020 (MAT UK, 2020). 

The lesson, facilitated by Brian Edmiston in 2011, focuses on the well-known nursery rhyme 

Humpty Dumpty. Throughout the workshop, the children (aged around 4 – 7 years) 

complete a variety of tasks. Not every task will be analysed, some activities are very similar 

and would therefore make the analysis repetitive. During this chapter, the tasks selected 

will be dissected, to answer the question "Could Mantle of the Expert fix the failing 

education system?". 

 

4.2 The lesson analysis  

Before the lesson, Brian begins pre-workshopping with the teachers. Although it is not 

explicitly mentioned, some assumptions can be made on why the tasks were completed 

without the students present. Firstly, it may be assumed that as some teachers did not 

specialize in MOE, there was a need to understand the method and its potential. Secondly, it 

may have been to let the practitioners appreciate their colleagues’ backgrounds and 

experiences (MAT UK, 2020). 

When the children enter, there is a slow introduction to the workshop. The children are in a 

room filled with adults they do not know. It therefore may be natural for them to feel 

confused or become overly excited because of this change. Edmiston sits down with the 

children and asks them whom they think the visiting adults are. One child suggests they may 

be from different countries, as Edmiston is. Edmiston, realizing how non-specific his original 

question was, redirects the children and asks instead "why are they here?" (Edmiston, 2011 
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in MAT UK, 2020). The children state the adults are there to 'do a story', an answer that 

Edmiston encourages. Edmiston continues this slow and steady introduction into the story, 

and eventually reaches a point where he tells the children he wished to complete a fictional 

story about someone getting hurt – and asks the children if they would find that interesting. 

Edmiston emphasizes the fictional nature of the story, and that the children may already 

know the story (MAT, 2020).  

The emphasis of the fictional, as well as the slow introduction here is Edmiston practicing 

protection into role. Drama, and particularly Theatre in Education allows for Metaxis. 

Metaxis is a term coined by Augusto Boal, who showed theatre to not only be a weapon of 

the bourgeois control, but a weapon for revolution. He describes metaxis as “the 

participation of one world in another, is unintelligible; in truth, what has the world of 

perfect ideas to do with the imperfect world of real things? Is there movement from one to 

the other?” (Boal, 2000, p. 7). This duality, on one hand being in the drama fully yet on the 

other hand being aware of the falsities, the pretend, can be easy for older, more mature 

students to understand and differentiate. The duality of the approach may be difficult for 

younger students to understand, or the emotions created in the metaxis may be difficult for 

any person or any age to leave behind. Thus, protection into role is created (Bolton, 2015). 

Protection into role, or protection into emotion is key to prevent any potential negative 

impacts the drama may have. For example, if a child did not know that the headteacher who 

is in role as Humpty was just acting, they may truly believe he is hurt, and this may cause 

emotional distress. Heathcote and Bolton believe the only way into the emotion is to 

encourage all participants to believe the "big lie" (Bolton and Heathcote, 1999). The 'big lie' 

here is comparable to metaxis. The idea of being aware of the lie – the fiction, while also 
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being fully committed to it. The illusion of the imaginary is only possible when all 

participants collude in the conspiracy of it. This is exactly what occurs within this lesson. The 

children are included in the "big lie" or the metaxis. They are gradually and carefully 

introduced to the big lie, and the adults will be included and sharing the burden. 

Furthermore, it is key to note if children are to feel safe within the dramatic world 

presented, they must be clear when they are entering and exiting the drama. There must be 

a clear boundary between reality and fiction, which may initially be difficult to establish 

because of the aforementioned duality of drama. If executed poorly, there may be 

confusion of the real and imaginary, due to the thin line they hover in drama. However, 

even small indicators such as putting on a hat can be important signifiers. All participants 

should be aware of these signifiers (Heyward, 2010). Mantle of the Expert allows for 

protection through and indirect approach (Sayers, 2012). Bolton (1987, in Sayers, 2012, p. 

87) describes it as the “paradox in the art from that distance can bring closer, for the 

distancing gives us permission to move closer as and when we are ready, whereas facing the 

painful issue directly may cause us to back away.”. Alternatively put, the shift of focus allows 

for the closeness. It could be argued safety was a key theme in this Mantle. Instead of 

having a lesson on safety, it was tackled indirectly through the obvious fictional context 

which allows for a shift of focus. The children were still heavily involved in the Mantle, but 

they themselves, and their friends, were not imagining themselves hurt. The closeness is 

there as the children are treating the injured characters, so are still heavily involved in the 

action.  

It may be argued that the potential for emotional harm is too great. It may be claimed based 

on this point that approaches that need emotion to function should be disregarded. 
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However, to counter this idea, there is evidence that emotional engagement can enhance 

learning. Researchers in psychological and neurological fields demonstrated emotionally 

neutral experiences are less likely to be remembered accurately than experiences 

associated with strong emotional experiences (Berry, Schmied and Schrock, 2008, and 

Buchanan, 2007, and Zull, 2002, in Heyward, 2010). There is also the suggestion that when 

students work in collaboration with one another, as a group does during a Mantle, they are 

not just learning social skills but, the emotions related to the social experience. Emotions 

are associated with social interactions, which is fundamental in securing the long-term 

retention of concepts studied (Caine and Crowell, 1999 and Nuthall, 2000 in Heyward, 

2010). If then we continue to accept Vygotsky's work as the pedological standard, thus 

accepting that teamwork and social experience is an essential part of learning, then 

emotionality within projects at school is unavoidable. On balance, based on these 

arguments, it is contested here that the potential emotional harm is outweighed by the 

benefits, namely the positive effects Mantle of the Expert may have on the memory of what 

is learned.  

 

The next task most closely relates to the enactive mode and convention one and six (Bruner, 

1966 and Heathcote, 2000). It should be noted here that although conventions can be used 

on their own, there are often tasks that relate directly to more than one convention. The 

role here is present and naturalistic, giving and accepting responses, yet convention one is 

not interactive (Heathcote, 2000 and Taylor, 2021). Convention six is what allows for the 

interaction between the adult in role (AIR) and class. In this specific task, the video cuts to 

headmaster 'Mr Kieran' in role as Humpty Dumpty. He is on the floor, pretending to be hurt 

as he has just fallen off the wall. The children, in their role as medical professionals, wrap 
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him in bandages. Brian asks the children, as Humpty is in hospital, shouldn't they do 

something to make him more comfortable? He suggests placing something under Humpty's 

head and asks the children for their opinion (Edmiston, 2011 in MAT UK, 2020).  

It is extremely key here that the children are asked for their opinion. It not only affirms them 

as experts within the role, but this question encourages independent thinking via scaffolding 

(Moll, 2014). Asking the children to work together, sharing their knowledge, and forming 

their own ideas/opinions helps prevent commodification, alienation, and interpellation, 

three ideas it has already been established cause a negative effect on the student within 

education. In standardized education, the inherent potential in the student is neglected. The 

individual is thought of as a commodity. Within Mantle of the Expert, all contributions are 

valued, and children are asked for their opinions, as Edmiston demonstrates (MAT UK, 

2020). They are given power within the classroom by allowing the child to be part of the 

decision-making process. Some practitioners may be wary of giving children power within 

the classroom, there may be a concern the children may not learn or that the classroom will 

become chaotic. However, this new power dynamic leads to more engagement within the 

classroom. Heathcote wanted to empower children (Taylor, 2018). Children are allowed to 

make mistakes and take responsibility and power within the 'big lie' of the fictional world. 

This new power dynamic then helps prevent alienation and interpellation, by allowing 

greater control over the work they produce, and not limiting children to certain roles 

because of their class.  

 

 

Later in the lesson, Edmiston holds up a large piece of sugar paper which is split into several 

sections. The very top of the paper is labelled “Medical report patient: Humpty Dumpty”. 
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The rest of the paper is then split into three columns. The first column is labelled “What 

happened?”, the middle “Injuries?” with an outline of a body below, and the final states 

“How can we help?”. Edmiston using a red marker to draw on the outline of the person on 

the sugar paper asks the children “Where do we know he hurts?” (Edmiston, 2011 in MAT 

UK, 2020). The children all generally respond with ‘all over’. Again, realizing his question was 

too unspecific, Edmiston rephrases the question too “But especially, where does he hurt?”. 

Edmiston writes the word “head”, and draws a line pointing to the body part. Another child 

suggests Humpty’s side may hurt. When asked by Edmiston to label this, the child does not 

wish to, Edmiston does not force the child and instead does it for him. The children then 

split into groups again with an adult acting as an injured nursery rhyme character and begin 

to write and draw their characters injuries and story onto sugar paper. 

 

Here it could be argued that the children are in all three modes of learning simultaneously, 

with each mode supporting another. The students are enactive when standing up to write 

on the paper. They are in the symbolic and iconic mode when they are using the drawing of 

a ‘person’ and writing words (Bruner, 1966). This activity related to two conventions that 

are similar to one another. Convention 8 is described as “the role depicted in picture: 

removed from actual life, as in a slide of role, a painting, a photograph or drawing. This 

includes those made by a class, as well as prepared depictions.” (Heathcote, 2000). The 

drawing is a crude depiction of Humpty Dumpty, a representation of him similar to a 

painting which is referenced by Heathcote (Heathcote, 2000 and Taylor, 2021). As the 

children begin to collaborate and contribute to the drawing, the convention changes to 9 “a 

drawing seen in the making, of someone important to the action, as on a blackboard.” 

(Heathcote, 2000). This fluidity demonstrates how the toolbox of Heathcote’s conventions 
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can easily be interchanged and swapped around to further the lesson and suit the needs of 

the child. Each child learns differently and using all three modes of learning in conjunction 

with one another, allows for each child to have an opportunity to be included in the lesson 

in a way that is appropriate for them. 

 

Within this activity, one of main can be witnessed – cross-curricular activity. The students 

are learning multiple subjects in one single task – art in the of the body, in labelling of the 

body, English when reading and writing on the paper, etc. The children are also learning soft 

skills alongside this including teamwork as they are split into groups, and communication 

skills when the children are trying to get exact information from the AIR. The students are 

learning all of these things, without even consciously being aware they are gaining 

knowledge and skills, and this is part of the magic of Mantle of the Expert.  

 

Taylor (2019a) discusses how many child-centred topics do not work because they engage 

children but do not challenge them. Much of the education system has become joyless and 

uninteresting because it has become stiff and mechanistic, dominated by learning objectives 

and students completing tasks not because they want to but because they need to. Here we 

can again link back too alienation, and work being completed to satisfy other needs (Sarup, 

1978 and Turk, 2014). Taylor supports this with an article from the same year, stating the 

curriculum can be compared to a landscape, a place to be explored and charted (Taylor, 

2019b). Some places are clearly marked and open, others dark and mysterious. As a child 

learns, there cannot be time to explore every part of this curriculum landscape, but it is a 

teachers role to guide them to the places they feel will develop the child and their 

understanding (Taylor, 2019b). The challenge of the teacher is to design lessons that meet 
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both the curriculum, the needs of the learning, and also drives the imagination. Although 

Nursery Rhymes may not be part of the national curriculum, it is a topic that engages and 

challenges the students. It also provides the opportunity to study across wide subject areas, 

if planned and taught as well as Edmiston’s lesson. (Taylor, 2019b and Edmiston, 2011 in 

MAT UK 2020).  

 

Returning to the activity itself, it is also vital that Edmiston does not force the child to 

complete the activity in front of his peers. This is a show of autonomy and independence. 

Moore (1973) argues it is a fundamental assumption that a scholar should pursue 

knowledge in their own idiosyncratic fashion. Yet this independence is not witnessed in 

schools, to the extreme of children not being able to use the toilet without permission. 

Wedemeyer (1969 in Moore, 1973) gives characteristics of autonomous learners such as: 

enjoying reading, writing, listening, and discussing, having developed skills such as note-

taking, remembering, and relating, having an open mind to learning new things and enjoying 

questioning, testing, and analysing. Most would agree that these are desirable traits, for any 

child’s future, regardless of if they continue with education. However, unlike Mantle of the  

Expert, the current educational system does not facilitate independence and autonomy. In 

turn, the skills Wedemeyer (1969, in Moore, 1973) discusses are not developed. Some 

scholars in support of traditional schooling may believe that independence and autonomy is 

something children who are as young as those in this workshop can learn later in life. 

However, Miller, Church and Poole (2021) argue independence can be, and should be, 

nurtured as early as a child’s first year of life. Focusing on the age range of the pupils in this 

workshop (4 – 7 years old), children often want to test limits, as they begin to emerge as an 

individual with a stronger sense of self-confidence and identity. Students want to make 
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decisions and become more independent to gain a sense of importance and belonging. 

When this is removed, even the smallest tasks and choices may become overwhelming, and 

a student may not be able to do anything independently without another individual (usually 

a teacher or parent/guardian) assisting them.  

 

Mantle, on the other hand, allows for the skills Wedemeyer discusses to be developed as it 

actively encourages independence and autonomy. Although there are some non – 

negotiable elements of a mantle (Taylor, 2019a), as seen here a child is not forced into any 

task or activity. They may be heavily encouraged, but not forced. The students are part of a 

team, but within that team, they are an individual with responsibilities to achieve the 

client's commission and/or goals. The students are aware of this responsibility and take it 

seriously. As Taylor (2019a, p. 53) states: 

 

Mantle of the Expert is not about children being ‘good little workers’ or participants in a 

simulation of adult life; instead, it is about being a responsible human being, working with 

other human beings in situations that challenge and strengthen the bonds that bind us 

together. [..] Mantle of the Expert, then, creates opportunities for students to experiment 

with what it is like to be people with power and responsibility.  

 

That is to say, the autonomy and independence that Mantle of the Expert facilitates allow 

for the development of skills not only for the betterment of the individual (the student) but 

the wider society they are part of. This could be the microcosmic society of the school, or 

wider society itself. 
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There are some more tasks completed after this, including a dramatic reconstruction of 

Humpty’s fall, and his deliverance to hospital. For the final task, the children in the enactive 

mode return into a circle with Humpty Dumpty (Mr. Kieran) in the center (Bruner, 1966 and 

MAT UK, 2020). Edmiston tells the children if they wish to speak to Humpty they should 

stand – and once they have spoken sit down again. We can observe again here that there is 

an encouragement to participate, but the children are not being forced. The level of 

responsibility and involvement the children have is ultimately their choice. The children, 

having being fully engaged in the magic of the Mantle and the security of the big lie, try to 

comfort Humpty with phrases such as “We are going to get you better”. Humpty (the adult 

in role) responds well to this thanking the children (MAT UK, 2020). The headmaster here 

can be easily identified as being in Heathcote’s first and sixth convention (Heathcote, 2000). 

The AIR is acting naturalistically, as if they events are happening in real time. Taylor (2021) 

states that convention one can be exciting but comes with its own risks, as the teacher or 

students may run out of ideas or lose focus. However, this can be combated by pausing the 

work to negotiate a rerun of the drama or for reflection (Taylor, 2021). Edmiston maintains 

focus by asking questions which encourage the children to remain on task. For example, 

Edmiston asks the child “Can you tell him exactly what you are going to do?” (Edmiston, 

2011 in MAT UK, 2020). The child responds quickly stating they will bring Humpty a 

wheelchair. This demonstrates how children when encouraged and affirmed to redirect 

instead of being punished and dismissed can respond swiftly, with a relevant answer. 

Therefore, it may be implied that a positive behavioral enforcement is better than a 

negative one.  
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The discussion eventually turns to the steps the group should take so nobody gets injured 

on the wall in the future. Edmiston suggest knocking down the wall and building a higher 

quality one. He asks the children to slowly stand up and use their bodies to demonstrate the 

wall growing stronger and safer. There are some children that are reluctant to stand and 

participate. Taylor (2019, p. 157) claims in a classroom or school that uses MOE “you’re 

unlikely to see avoidance strategies or a lack of interest”. Taylor is both correct, and 

incorrect here. Although there could be speculation the children were tired from completing 

a day of Mantle, or they did not understand the activity, ultimately some of the children 

showed a lack of interest in this task.  

Once Edmiston (2011, in MAT UK 2020) shows positive encouragement with statements 

such as “We need your help with this one, can you show us how to grow the wall?” and 

“Can everyone stand up and build the wall?”, the children do participate. This demonstrates 

how positive reinforcement can be much more useful than negative. Yet, positive 

reinforcement is a tool that is often neglected in the average classroom. Diedrich (2010, p. 

34) states based on research that “positive reinforcement can influence students’ behaviors 

in a desired manner”. This is supported by Williams (2018) who states use of positive 

reinforcement can increase engagement, improve student confidence, create a positive 

classroom environment, and increase motivation. In the previous chapter there was a 

discussion surrounding Dabell’s (2019) compilation of traits that indicate and encourage 

effective teaching and learning. Positive reinforcement feeds directly into aspects of good 

and effective teaching. Mantle actively encourages positive reinforcement. This again 

emphasis how Mantle surpasses the current education system when compared against 

markers of good and effective teaching.  
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While the children are demonstrating the growth of the wall, Edmiston asks the children to 

describe the wall (Edmiston, 2011 in MAT UK 2020). He does this by questioning the 

children on what is and is not on the wall. They continue to describe the wall with feature 

such as extra bricks, a place for Humpty to sit and no more glass. Mr. Kieran, still the adult in 

role as Humpty, states the idea of a better wall is making him feel better. Here the children 

can begin to see the impact of their work and reflect on the choices they have made. 

Reflection is vital because it makes them more than actors who follow prescribed roles. It 

turns them into, artists, scientists, architects, craftspeople etc. who make things happen and 

create meaning for themselves (Epstein, 2003). Furthermore, it helps develop skills, such as 

analysis and remembrance, as well as the ability to explain and communicate what 

happened (Epstein, 2003). This is supported by Heathcote’s work which emphases the 

importance of reflection in drama (Heathcote, 2015). Reflection, which is built into the 

Mantle (and often not built into the average classroom, and is often an after-thought) 

directly relates to Dabell’s research (2019) which explicitly states built in review (and 

therefore reflection) is key in effective teaching and learning. 

Edmiston clearly ends the Mantle. He states, “that is the end of our story” (Edmiston, 2011 

in MAT UK, 2020). He urges the children to say goodbye to anybody they worked with and 

thank them for the work they did. This furthers the concept that Edmiston is conscious of 

protection into role as a practitioner. As previously mentioned, the duality of MOE makes it 

special, but it may be difficult for younger students to separate the fictional and real. 

Therefore, having a clear end to the drama is exceptionally important – not only to protect 

the emotional welfare of the student but to keep the ‘magic’ of the drama.  

4.3 – Concluding Notes 



1700470 
 

51 
 

Although not every activity was analyzed, there is a hope the reader is able to gain an 

understanding of the lesson. There are some things that can be generally noted from the 

lesson as a whole.  

There was a significant amount of scaffolding. This is likely because the children were very 

young and are only just beginning to explore their independence. It also demonstrated how 

MOE can use Vygotsky’s principles, which are part of the current pedological standard. 

Continuing with this line of thought there is also a significant amount of teamwork and 

social learning, which again, links with Vygotsky’s work (Vygotsky, 1978 in Pollard, no date.). 

Additionally, it can be observed that Edmiston, as well as the other practitioners in the room 

are not just valuing the endpoint, but the learning experience. There is no obvious ‘point’ to 

the Mantle being focused on Nursery Rhymes specifically, other than the fact it is something 

the children were already aware of and interested in. Nursery Rhymes could have easily 

been swapped for fairy tales, superhero’s, dinosaurs etc. The Mantle is focused on what 

happened during the learning space, the part in between the start and end point.  

 

A clear criticism witnessed within the lesson is children not being forced to participate. On 

one hand, with positive reinforcement and encouragement, ultimately the children all 

participated in some capacity with all of the tasks. The children also appeared to be 

genuinely engaged and enjoying their time in the classroom (MAT UK, 2020). On the other 

hand, traditional schooling will force these children to participate later on in their academic 

career. Traditional schools are ISA’s, merely preparing a child for the capitalist workforce 

(Sarup, 1978). Should students be forced to conform to make their life easier academically, 

and later in the workforce? This dissertation would argue that the answer to this question is 
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no. Conforming and submitting to capitalist needs allows for class inequality to continue to 

be perpetuated, continually disadvantaging the working classes. Although there are no 

longitudinal studies on schools that use Mantle, there is certainly a hope from practitioners 

that the skills gained (which often work against capitalism) are retained at least until the 

end of the students academic career. In the next chapter, another lesson through MOE is 

analysed. It is also compared and contrasted with Edmiston’s lesson to gain an insight into 

how lessons may differ, but still have the same concepts at the centre.  
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Chapter Three 

5.1 Introduction 

The next lesson analysed is facilitated by Tim Taylor and Emma Hamilton-Smith (Farmer, 

2013). It differs to the previous analysis, as this was a snapshot of an ongoing project, 

whereas Edmiston’s work was confined to a day (2011, in MAT UK, 2020). Furthermore, 

Taylor’s and Hamilton-Smith’s recording is closely edited, reflecting that it was initially 

broadcast as a television programme. The programme which follows a group in Key Stage 1 

from Tuckswood Community First School called “The Nelson Explores Club” investigates the 

use of drama to explore history. This lesson will be scrutinized and compared to the 

previous chapters analysis, with the aim to ask if Mantle of the Expert can help fix the failing 

educational system.  

5.2 Lesson Analysis 

Before the video of the lesson begins, Taylor and Hamilton – Smith discuss the lesson and 

MOE with other practitioners from the educational field. Hamilton – Smith emphasises that 

the video is merely a glimpse into a project that spanned over the whole year. She 

confirmed that this particular Mantle focused on Nelson and the Battle of Trafalgar as this is 

a relevant and contextualised topic for this particular class (Hamilton – Smith, 2013 in 

Farmer, 2013). Nelson was a ‘hero’ in the area local to the school. Taylor (2013 in Farmer, 

2013) supports this, stating the method (Mantle of the Expert) used “it’s about using drama 

to integrate the curriculum, it’s about creativity and innovation”. He continues, stating 

Mantle is also about engaging students in meaningful and purposeful activities for learning.  
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The video of the lesson begins with Tim Taylor as the AIR pretending to call the class (while 

being in the same room as them), using his hand as a phone. He sets the scene, asking the 

children if he is speaking to the Nelson Explorers Club at the NEC. Taylor continues by 

stating he is a teacher interested in Nelson, and was hoping to find out more about Nelson 

to help inform his teaching the following year. The children, pretending to be on the phone 

too, state that Taylor can come visit any time – and Taylor suggests he sees them 

immediately. Here we can see the children participating in the enactive mode, they are 

‘doing’. This is something that is consistent throughout the Edmiston and Taylor lesson 

(2011 in MAT UK, 2020 and Farmer, 2013). The children are no longer passive vessels in a 

classroom, regurgitating information and learning how to behave correctly in the capitalist 

society they will eventually filter into. Bowles and Gintis (1976) describe this preparation as 

the correspondence principle. This is a classic Marxist analysis which describes how school 

prepares workers for a life of exploitation. It claims that schools are deliberately made to be 

similar to work, with a clear hierarchy. Furthermore, schools are fragmented into different 

subjects, just as individuals are separated into tasks on a production line. Just like many 

jobs, at school individuals work for extrinsic rewards, rather than to gain satisfaction from 

their work. This principle is supported by Sarup’s (1978) ideas surrounding capitalism and 

schools. Bowles and Gintis (1976) continue this argument throughout their book, surmising 

that the purpose of this is to create obedient and docile workers who will not question the 

arrangements in place to favour the bourgeoise. Therefore, the schooling system performs a 

vital function in capitalist society: it keeps the children of the working class parents within 

the working class bracket, and ensures the children of the bourgeois parents remain 

bourgeois thus perpetuating class norms. Mantle of the Expert on the other hand, removes 

the correspondence principle. This task exemplifies this. Although it may seem very small, 
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children sitting in a circle, pretending to be on the phone - it allows them to be active 

participants in their learning. The children are no longer docile workers, they feel as though 

they are in control and guiding the lesson.  

According to Ho (2021) active learning is favourable because it “encourages interactive 

learning sessions and promotes critical thinking.” and “Active learning focuses on the big 

picture rather than limiting itself to the problem at hand. It encourages lateral thinking and 

allows students to make connections to real-world problems easily.”. Here there is a 

positive link to Vygotsky’s social constructivism, which favours critical thinking, a key skill 

that must be learned for later in life (Vygotsky, 1978 in Pollard, no date.). It may be inferred 

that the real-world connections are made because of the contextualised knowledge. In a 

previous chapter, it was discussed that a part of the current educational crisis has been 

caused due to irrelevant and abstract learning. In both lessons, we can see the learning 

being contextualised into subjects that are relevant to the children (Nursery Rhymes and an 

important historical figure locally). It would then be reasonable to suggest that MOE can 

help promote active learning and knowledge that is contextualised, more retainable, and 

relatable to the students.  

In the next task, the children are still sat in a circle, and Hamilton-Smith asks “What would 

be the important things then, that we need to let him know. What do you think?” 

(Hamilton-Smith, 2013 in Farmer, 2013) (Him being Taylor as the AIR). Here the children are 

working in the enactive and symbolic mode, they are ‘doing’ and using words (Bruner, 

1966). It may be difficult to pinpoint an exact convention that is being used here. 

Convention one may be suggested as the children are responding to the AIR, but the AIR is 

no longer present in the scene (Heathcote 2000). It could also be suggested that there is an 
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element of convention twenty-five, as the teachers and students are “using informal 

language in a naturalistic tone” (Taylor, 2021, p. 32). Again, this emphasizes that the 

conventions are tools to be used by the teacher to enhance learning. It is not always as 

straightforward as using one convention as a one-size fits all method. Taylor (2021, p. 2) 

suggests to use the analogy of a ‘paintbox’ - “The conventions are like the brushes, 

organised into compartments depending on their size and utility, as well as the colours, 

arranged on the palette for mixing and combining into new shades and variations.”. 

In answer to Hamilton-Smith’s question, the children suggest a variety of things including 

being careful where the visitors walk due to the artifacts, being careful of artifacts as they 

are old and fragile, etc. Importantly, and similarly to Edmiston’s lesson, each time the child 

suggests an idea it is positively affirmed by the teacher. This encouragement helps affirm 

the child as an expert in the role. Heathcote (2002b, in Taylor, 2019a, p. 22) emphasised 

how important the children being experts in role was, by highlighting it should be taken 

seriously as it declares what is expected by the community (the client). Within this task it 

can be argued that Hamilton – Smith, by affirming the students as experts in the role is 

combating interpellation. Interpellation is the process by which we encounter a cultures 

ideology and values and internalise them, and these ideology and values generally reflect 

negatively on working class pupils (Oxford Reference, 2020 and Althusser, 1971). Zizek 

(2008, p. 696) states “in everyday life, ideology is at work, especially in the apparently 

innocent reference to pure utility.”. That is to say, ideology permeates every facet of life, 

even that which we believe cannot be ideological, as in a symbolic universe utility is 

functional as a reflective notion. It asserts the utility as meaning (Zizek, 2008). Every action 

involves ideology, if only symbolically.  Hamilton – Smith and Edmiston, are using 

Heathcote’s work to symbolically give the children power and provide children with a 
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fantasy situation in which they also gain responsibility and expertise to subvert their culture, 

using Zizek’s theory of fantasy being ideology and culture to the extreme to their advantage 

(Taylor, 2019a and Zizek, 2008). This benefits the children giving them the confidence and 

tools they need to overcome the class norms that the bourgeoisie perpetuates to maintain 

power. 

The video skips forward slightly here, to Taylor being the AIR, receiving information from the 

children. Taylor prompts the children with sentences such as “this is what my children will 

be interested in”. These prompts given throughout both lessons analysed need to be 

examined. One of the main criticisms or concerns of MOE is the lack of control within the 

classroom. Mantle of the Expert classrooms can appear, on occasion, at best hectic and at 

worst destructive and disruptive. These prompts the teacher gives is one way they can 

remain at the head of the classroom. Although Mantle of the Expert allows students to have 

more power and therefore engagement within the classroom – it is important to mention 

the teacher still remains the teacher. But – they are also a student in that the learning is co – 

constructed. The teacher’s role here is “to create the conditions whereby a mantle of 

leadership, knowledge, competency and understanding grows around the child.” (Aitkin, 

2013, p. 35). Therefore, it could be said the concerns about losing classroom control are a 

reflection on the inexperience of the practitioner using Mantle, rather than the method 

itself. As seen here, the classroom, although at times chaotic – is still productive. 

Importantly, the children seem to remain on task. 

Again, directing the class through a prompt, Taylor suggests his class would be interested in 

what it looked like on the day of the battle (Taylor, 2013 in Farmer, 2013). A child responds 

suggesting the class could perform a ‘pantomime’ and when asked to expand by Taylor on 
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this, the child suggests that the explorers club gets in role and perform the scenario to 

Taylor’s class. The next part of the video cuts to Taylor still as the AIR with his class, and the 

Nelson Explorers Club enacting Nelson’s life. Here the children are in the enactive mode and 

in convention one and six (Bruner, 1966 and Heathcote, 2000). Similarly to tasks within 

Edmiston’s lesson, more than one convention is used here. One convention supports the 

other. The role here is present and naturalistic, giving and accepting responses, yet 

convention one is not interactive (Heathcote, 2000 and Taylor, 2021). Convention six is what 

allows for the interaction between the adult in role (AIR) and class. It is also noted here that 

the child directed the learning. It may have been the teachers plan to eventually have the 

class act part of Nelson’s life. However, having the activity immediately after the child’s 

suggestion makes the child feel like they have more control over their learning, thus 

increasing engagement. Having control over learning can make it more relevant and less 

abstract to the child, which can help combat the educational crisis discussed in previous 

chapters. 

After some discussion, Taylor asks the Nelson Explorers club if they could “tell my class 

something about Nelson that you think is very important that they know before we go back 

to our school” (Taylor, 2013 in Farmer, 2013). The Nelson Explorers club offer up many 

answers, such as losing his arm and eye, falling in love with two women, Nelson having a 

daughter etc. Hamilton-Smith then asks the class Taylor brought in “did you know any of 

those things before?” (Hamilton-Smith, 2013 in Farmer, 2013), to which the class shakes 

their head no. The children are in the enactive mode here, however there is no clear 

convention. This differs slightly to Edmiston’s class, where every activity was definable to a 

convention (Edmiston, 2011 in MAT UK, 2020 and Bruner, 1966). That is not to say that 

Edmiston’s class was objectively better because it consistently used clearly definable 
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conventions. It is however, a demonstration that conventions although useful, are not 

necessary to use in every task. Through telling the ‘class’ that Taylor brought in things they 

felt the class should know, the Nelson Explorers Club demonstrated to Taylor and Hamilton-

Smith what information they had retained throughout the process. The activity was still 

purposeful and meaningful without the conventions. 

After the video of the lesson is almost completed, Taylor and Hamilton – Smith discuss with 

the practitioners present the video of the lesson analysed. This differs to Edmiston’s lesson, 

where specific moments may have been left to speculation due to having no commentary 

from Edmiston after or before the lesson. The presenter comments on Taylor having to 

juggle many roles at the same time. Taylor explains that it is a complex and difficult process 

working within Mantle at times, and it can be difficult to remain in role at some points 

(Taylor, 2013 in Farmer, 2013). This shows a clear disadvantage of Mantle. Although there 

are many in – depth and useful resources surrounding Mantle, it can still be complicated 

and overwhelming at times. This then may discourage teachers and practitioners from using 

the approach. On the other hand, as Taylor rightfully states “It is about personal growth 

through experience.” (Taylor, 2013 in Farmer, 2013). Without experimenting with new 

approaches, even the more complex ones, how can a teacher expect to grow personally and 

improve the quality of learning and teaching? Sadoff (2014, p 597) supports this stating 

“Experimentation is a simple yet extremely powerful tool. Particularly so in education, 

where it has great potential to inform policy and shape education reform.”. Teachers must 

gain the experience of using alternative methods of education like Mantle of the Expert, and 

make mistakes, before disregarding it as inappropriate or not useful due to it possibly being 

more difficult than standardised teaching. 
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Taylor continues the support of the complex approach by discussing one of its main appeals, 

it’s imaginary context. Taylor (2013, in Farmer, 2013) explains –  

The classroom is quite a confined space, and of course it is quite restricted […] using this 

way of learning you can go into the imaginary world, and the imaginary world opens up the 

possibilities of anywhere you like, so they can be on the bottom deck of The Victory, 

supporting Nelson as he dies in his final moments […] of course not really but in a way that 

is understandable to them. 

Mantle of the Expert has the ability to approach difficult topics in a safe but realistic way, 

using imaginary contexts to protect the children, or aesthetic distance. Within the lesson 

this video follows, the children are able to discuss a difficult topic like death through the ‘big 

lie’ of MOE. As previously discussed, Mantle of the Expert works because of the fostering of 

the ‘big lie’, which can be likened to Metaxis (Aitken, 2013). The children are aware of the 

fiction but hover over the delicate and thin line of being part of the action, fully immersed 

into it, yet being aware of the lie. Not only does this allow the children to be experts and 

non-experts simultaneously and allow them to take on and off the responsibility of power, 

but it creates much needed distance between the class and the action (Taylor, 2019a). Here 

in this lesson the aesthetic distance is created by having the focus remain on a historical 

figure, or more specifically, having the death discussed in a way that it is not the focus (the 

death is discussed as an ‘important fact’). It is interesting to note the aesthetic distance 

created by Edmiston is also shaped by the situation the children are placed in. Although 

discussing people being hurt may be distressing, as the focus is on Nursery Rhyme 

characters the children know it is fictional, yet still fully participate as if the situation is ‘real’. 

The safety of the fiction protects the children while having discussion about topics that may 
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be difficult to conceptualise or approach as a young age. Topics such as death, or injuries, 

when discussed in the wrong way may cause a detrimental effect to the class. Yes, children 

should be educated about the ‘real world’, but they should not be scared or upset in the 

process. It can be difficult to discuss loss and bereavement but ‘Winston’s Wish’ (2021) 

estimates that on average, 1 in 29 children will be bereaved of a parent, and many more 

children will experience death of another family member or friend. Therefore, difficult 

topics can, and should be discussed – and Mantle of the Expert can facilitate this. 

Mantle of the Expert can make the curriculum more accessible. This is witnessed in the final 

clip of the lesson. In this clip, a male child, as an expert in role, is telling Taylor about one of 

Nelson’s battles. Hamilton-Smith (2013) explains that the child in this specific clip can 

struggle to access the curriculum. However, by using drama through Mantle of the Expert, 

the child is able to process the work in a different way and think about how he wants to 

participate in the lesson (Hamilton – Smith, 2013). There is already evidence that the 

education system is failing those within it, particularly boys (Parkinson, 2012). As previously 

discussed, the second contributor to the educational crisis was abstract and irrelevant 

learning. Knowledge becomes private property and therefore alienated and students cannot 

use it (Sarup, 1978 and Karpov, 2014). It could be said that the child in this case may have 

struggled within learning as the topics were not transmitted to them in a tangible way. By 

contextualising the learning in this way, the child is able to learn in a way that works for 

them, which would then help combat the feelings of alienation felt. 

After the lesson there is a discussion with Taylor, Hamilton – Smith and the other 

practitioners, pertaining to the lesson but also to Mantle as a whole. Taylor remarks once 

the video is played back multiple times, he notices things he may not have in the lesson. For 
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example, one child is fiddling with an item on the desk. He remarks this child is one of the 

most engaged in the class but does go ‘in and out’ of the action. Taylor (2013) continues by 

noting –  

One of the things that you have to do as a teacher when you’re working in this way is be 

tolerant of that type of engagement, because as a teacher your instinct is to talk to them as 

a teacher. But, of course, I’m in role, she’s in role and what she’s doing as long as it’s not 

actually destroying what we’re trying to do, you have to just let it go. 

Traditionally disruptive behaviour is not corrected by the teacher to maintain the fictional 

bubble of the ‘big lie’. On one hand, stopping the Mantle and having the adult in role return 

to being ‘just a teacher’ may be more disruptive than the traditionally ‘bad behaviour’ itself. 

However, children who are already challenged with behavioural issues may become over 

excited and stimulated because of the Mantle, and then may be more destructive and 

disruptive because of this. So, on one hand it may be more harmful to disrupt the mantle 

completely by breaking out of role, but on the other, behaviour may escalate if not 

addressed. Here, the teacher / practitioners professional judgement must be used. Children 

may be participating in ‘disruptive’ behaviour, but it may be that this is their way of 

participating in the Mantle, for example, calling out answers without raising their hand. In 

this case, the child would probably not be disciplined, as they are actively contributing to 

the development of the Mantle. However, if a child calls out an answer interrupting another 

child, the teacher may remain in role and remind them to be respectful of others by stating 

“In this company, we are respectful of others voices and don’t talk over them.”. 

Nevertheless, if something more extreme were to happen, such as a physical altercation, 

the teacher would then choose to completely break out of the Mantle.  
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Although some may be sceptical of not punishing students – this is in line with the path 

many primary schools are choosing. Many schools are now choosing positive reinforcement 

over negative. In 2018, Dabell confirmed the effects of positive reinforcement, proclaiming 

that it “is often transformational and can have long-standing effects” (Dabell, 2018). This is 

supported by Rumfola who stated “Positive reinforcement proves to be the most effective 

way to modify and encourage different behaviour in the classroom” (Rumfola, 2017, p. 47).  

However, this positive reinforcement over negative reinforcement approach is mostly 

adopted by primary schools, and has always existed to a certain degree in sticker charts, 

extra play-time for good behaviour, etc. So, Mantle fitting into this behavioural approach by 

using positive reinforcement (usually in the form of praise from the AIR) and avoiding 

negative reinforcement is not surprising to practitioners in the field. Negative reinforcement 

is used significantly more in secondary schools. Although Ankucic (2019) claims “Negative 

reinforcement isn’t punishment”, many students (and practitioners / teachers) perceive it as 

punishment. As this is the case, negative reinforcement may also be referred to as 

punishment due to this observation. Yet, negative reinforcement is not punishment in a 

traditional sense as it seeks to encourage positive behaviour by removing a negative 

condition. For example, a class may have to work in silence until their worksheet is 

completed, and as a result the students will be motivated to complete the work to be able 

to talk out loud again. Although the silence may not be a punishment, merely a 

circumstance created to complete the work promptly, it may be viewed as punishment. 

When in secondary school it is unlikely these students will be met with the same relaxed 

rules as they have in a primary school that uses Mantle of the Expert. Disruptive behaviour, 

even if it means the pupil is contributing in a useful way, will be met with negative 

reinforcement or punishment. Is it fair then, to put children through this jarring change? 
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Mantle of the Expert may be preventing the pupils from being commodified and objectified 

into capitalist workers, but does this then become meaningless because they are then 

interpellated into the capitalist culture once they enter secondary school? There is no 

definitive answer to these questions, as there is minimal research with children who have 

completed Mantle of the Expert in primary education later in life. However, there would be 

a hope that as these are formative years, that the children would be able to maintain a 

grasp of some of the skills and ideas learned through MOE later on in life. 

5.3 – Concluding notes 

This lesson, facilitated by Taylor and Hamilton Smith had several key differences and 

similarities to Edmiston’s lesson. Both were similar in that they continually affirmed the 

pupils as experts within the role. Additionally, both used the aesthetic distance of the 

Mantle’s context to discuss topics that may have been more challenging. There were also 

several key differences. The differences here show how the facilitator can easily have the 

same tools, yet have the ability to adapt the Mantle to the needs of the specific group. 

Firstly, although the groups were both primary aged, Edmiston’s group was significantly 

younger and so consequently had to use a more age appropriate topic for the Mantle. 

Alongside the age difference, there was also a difference in time, with Hamilton-Smith and 

Taylor (in Farmer 2013) both remarking that their video was merely a snapshot of several 

weeks’ worth of work, whereas Edmiston’s (2011, in MAT UK, 2020) was a single day 

session, showing the versatility of Mantle projects. Furthermore, Edmiston’s (2011 in MAT 

UK, 2020) lesson had more clearly definable conventions, whereas in Taylor and Hamilton-

Smith’s lesson (2013, in Farmer, 2013) the conventions were harder to define, and 

overlapped. This is not necessarily an indication of one lesson being better or worse than 
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the other, merely an indication that the conventions outlined by Heathcote are not static 

(Taylor, 2021 and Heathcote, 2000).  

Possibly the biggest difference is the approach to behaviour. Within Edmiston’s lesson, he 

seems more aware of the children’s behaviour, encouraging them when they are reluctant 

to join in, and not allowing children to talk over their peers (Edmiston, 2011 in MAT UK 

2020). Conversely, Taylor and Hamilton – Smith appear to be more open with disruptive 

behaviour and admit that due to being in role, they did not specifically notice some of the 

behaviour (Hamilton-Smith and Taylor, 2013 in Farmer, 2013). Although there is discussion 

to be had about how behaviour is dealt with during the frame of the Mantle and the effects 

of that in later educational life (and beyond), there is not significant research on this topic. It 

would be fair to state then, behaviourally a practitioner and / or teacher must deal with 

behaviour in the way they deem most appropriate for that specific set of children. Again this 

shows how although Mantle’s can have the same principles and design, the process is 

different and the teacher / practitioner must be open to adapting to the needs of the pupils. 
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Conclusion 

6.1 Summary 

This dissertation touches on many topics, such as the educational crisis, the place of drama 

within the modern educational system, what makes good / effective teaching in order to 

analyse lessons to return back to the central question “Is Mantle of the Expert an effective 

model of teaching?”. This dissertation, based on the research outlined would propose that 

the answer to this question is yes – however, it is not as clear-cut or simple as it may first 

appear. 

6.2 Yes … sort of … 

It has been established through the previous two chapters, that the lessons analysed help 

combat the educational crisis. Mantle of the Expert helps contextualise learning making it 

relevant to those participating. As demonstrated through the analysis, this can be modified 

to suit the age group – the younger children completed a Mantle based on Nursery Rhymes, 

and the older children on a local historical figure (MAT UK, 2020 and Farmer, 2013). By 

making the learning relevant, it can help the child engage in the curriculum as witnessed in 

Taylor and Hamilton – Smith (2013 in Farmer, 2013). Engagement in the curriculum and 

making it accessible means more children can achieve academic success. It can also combat 

the alienation and commodification of knowledge. Knowledge is made more tangible and 

relatable by contextualising it. Moreover, both lessons matched the current pedagogical 

standard by replicating Vygotsky’s social constructivism. Vygotsky stated that learning needs 

to be social to be effective (Vygotsky, 1978 in Pollard, no date). Namely, both lessons used 

scaffolding to support the young children in becoming independent. The children are 
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continually reminded that they are part of an expert team, encouraging social learning and 

bringing a sense of expertise and togetherness.  

It can also be observed that the practitioner’s that facilitate the Mantle’s do not just value 

the end point of the learning. It is not just about grades or hitting specific targets set by the 

government or headteacher. Mantle’s often focus on developing a great learning 

experience. What happens within the learning space, the part between the beginning and 

end, is what is valued the most. In this space, the desirable qualities Mantle can facilitate 

and develop are created, such as teamwork, independence, and creativity (Taylor, 2019). 

Developing the child into a functioning member of society, into someone that has 

favourable qualities and traits such as critical thinking, creativity, and initiative is equally, if 

not more important, than the grades a child receives. 

Affirming the children as experts within the role can also encourage independent thinking 

via scaffolding and combat interpellation, alienation and commodification, three ideas that 

have negative effects on students within education (Moll, 2014). In standardised education 

the pupils inherent potential is neglected and they are thought of as a commodity. Within 

these Mantle lessons, all contributions are values and students are asked for their opinions, 

because they are experts within their role. They are given power within the classroom by 

being included in the decision-making process. This new dynamic leads to more engagement 

and empowerment, which helps prevent alienation, commodification and interpellation by 

allowing for greater control over the work produced. The children are not limited to certain 

roles because of their class, roles that they may perceive at unobtainable – everyone is an 

expert and therefore nobody is above any of their peers. 
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Mantle of the Expert can also help tackle tough issues. We are living in a post ‘me-too’ and 

BLM society. We are more open to discussing topics that may have been difficult to discuss 

or deemed inappropriate 10-15 years ago. However, there is a struggle about how, and if, 

these topics should be discussed with young children. As previously discussed as these 

topics touch young children, they should be spoke about in an age-appropriate way 

(Winston’s Wish, 2021) and Mantle can facilitate this. The metaxis created through the big 

lie of the drama allows for aesthetic distance which protects the children emotionally, 

allowing for ‘big’ topics to be approached sensibly and sensitively. By shifting the focus away 

from things the children may have experienced directly themselves, it allows for discussion 

without emotional distress. This is significant to note because it means Mantle is not only 

able to increase engagement within academics with children who struggle to relate to the 

curriculum but means Mantle can increase engagement in difficult social subjects. 

It can also be noted that Mantle of the Expert is adaptable and versatile. Both lessons are 

completed through Mantle, yet one uses young children, the other uses older. One is able to 

use conventions clearly and significantly, and the other used conventions sparingly, and 

made it harder to identify the conventions. Furthermore, one Mantle was completed in a 

day, and the other was a video snapshot of a project that lasted weeks. Yet, despite these 

glaring differences, both were lessons completed through Mantle (MAT UK, 2020 and 

Farmer, 2013). Both times, the facilitators had access to the same information, the same 

method, yet transformed it to fit the needs of that particular group of children. The 

differences are not an indication of either lesson being better or worse, merely an indication 

of the flexibility of Mantle, and that Heathcote’s conventions are not static, and neither was 

any of her other work (Taylor, 2021 and Heathcote, 2000). This malleability is specific to 
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MOE, most teaching methods lack this and as a result it is the pupils that have a lack of 

academic achievement and personal development.   

Despite all these positive findings, there are some limitations to Mantle as an approach and 

this research as a whole. Firstly, children are not ‘forced’ to participate. Although a large 

appeal of Mantle is that it makes the curriculum more accessible and exciting, therefore 

increasing participation, children are not forced to participate. The children are encouraged, 

for example Edmiston encouraged participation by stating they would need everyone’s help 

(MAT UK, 2020). But if the children were overly reluctant or did not seem engaged, they 

were not forced into the Mantle. This is questionable at best. The children are in the school 

environment to learn, to develop their academic, social and personal skills. If they are not 

participating, how are they supposed to do this? Furthermore, children will be ‘forced’ into 

learning when they progress into secondary school, and this may be jarring for them if the 

pupils have not experienced this before. It is rare that children refuse to participate in the 

Mantle or are reluctant too. Often, gentle encouragement and redirection from the 

teacher/practitioner is enough to motivate the child. However, when this does not work, 

each child must participate to gain as much as possible from their educational experience – 

even if they are forced too.  

Secondly, Mantle’s approach to behaviour is controversial. Traditionally disrupted behaviour 

is not corrected to maintain the Metaxis bubble that the Mantle exists in. In some cases, it 

should be stated that addressing the behaviour can be more disruptive than the traditionally 

‘bad’ behaviour itself. But behaviour can escalate if it is not addressed. Moreover, this 

traditionally disruptive behaviour can, and will, be addressed as secondary school. This again 

can become problematic as it may be confusing or jolting to the child when behaviour they 
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have always participated in is suddenly disciplined and deemed ‘bad’. Teacher / practitioner 

professional judgement is key here. The ‘big lie’ needs to be preserved to continue the 

Mantle, but there also needs to management of behaviour to maintain the best learning 

conditions possible for all the children. Therefore, there should be more discipline within 

Mantle settings. 

There are also issues surrounding interpellation, alienation and commodification. This 

research has shown it is reasonable to suggest that Mantle of the Expert can help combat all 

of these in a variety of ways. This includes allowing the children more freedom and choice 

within the classroom, and practitioners using fantasy situations to their advantage as 

fantasy is ideology to the extreme (Zizek, 2008). Though this is incredibly positive and may 

help influence the child later on in life, the child will be forced into interpellation, 

commodification and therefore alienation once they progress into secondary school. Is it 

then ethically sound to prevent this and then introduce the child at a later date, when they 

may struggle to adjust to these ideas? Arguably, yes. Any prevention is better than nothing. 

In this case, it would also be hoped that the students would take the positive soft skills 

developed through Mantle of the Expert such as critical thinking and teamwork into their 

secondary school career as well as further. It would then therefore be hoped that the 

children would continue to hold the positive thoughts about themselves (not limited by the 

bourgeoise) and a sense of ownership and pride in their work which would then prevent 

commodification and alienation.  

Finally, this research has its own limitations. Most glaringly, it is a desk-based study, a 

theoretical approach to a highly practical methodology. However, it is contested here that 

the theoretical side of the approach must be developed as much as the practical, as they 
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both support each other. Nonetheless, Mantle is based in practice, and this highly 

theoretical work may not fully reflect that. More work needs to be completed practically to 

support the themes and ideas within this dissertation. This dissertation also focuses on only 

two lessons. Although these lessons are excellent examples of how Mantle of the Expert 

works, and how it can be adapted to fit the needs of the group – there is only two lessons. 

This is a very narrow example of Mantle – and great examples of Mantle’s being done well. 

There isn’t an example of Mantle being completed poorly for comparison. This means that 

this thesis can make claims and draw conclusions based on the research and discussions 

completed throughout, but the conclusions should be provisional. The small pool of lessons 

means the conclusions may be cautiously accepted, as further research must be completed 

to confirm them. This thesis could then be furthered with a wider theoretical based 

approach, using more lessons to continue to develop the theoretical knowledge behind 

Mantle of the Expert. Alternatively, the research could be pushed further into the practical 

side, with research focusing on the development of the child’s skills and attributes in the 

long term. This would be an opportunity to examine and scrutinise Mantle of the Expert and 

the education system overall. 

Mantle of the Expert falls into the broad umbrella of Applied Theatre. Much like applied 

theatre, Mantle of the Expert is a constant and ever-changing field which encourages a 

reflective ethos with a tradition of creative thinking (Nicholson, 2005). Applied theatre can 

contribute to a kinder, more educated world, creating space for the vulnerable and under – 

represented (in this case, working class children) in which they may express themselves and 

find a more accessible route into education. The development of applied theatre and 

positioning of drama within the curriculum as a tool for improvement should not then be 

underestimated or devalued because of outside perspectives.  
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6.3 – Could Mantle of the Expert fix the failing education system? 

The question at the heart of this dissertation is ultimately this – ‘Can Mantle of the Expert fix 

the failing education system?’. This thesis aimed to answer this by using Marxism, Vygotsky 

and Heathcote’s own work. The educational crisis was defined, and lessons analysed, 

compared and contrasted. 

Education is complex. There are no straightforward fixes to help those who are supressed 

and at a disadvantage, when the entire educational system is designed to work against 

them. However, based on all the research above, there is reason to suggest that Mantle of 

the Expert would be able to begin to fix the failing education system, and support pupils 

personally, socially and academic into achievement. 
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